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Columbia Ph.D. Candidate 
Wins Sibley Fellowship 
Lavinia Lorch, who is working toward 
her Ph.D. in classics at Columbia Uni­
versity, has won the 1985 Sibley Fellow­

ship for studies in 
Greek language 
and literature. 
She plans to 
study the odes in 
three plays of Eu­
ripides as "lyrical 
structures with 
sophisticated and 
complex themat­
ic and/or imagis-
tic relations to 
the plot and to 
each other." A 

graduate of Barnard, she was admitted to 
Phi Beta Kappa in her junior year there. 
A native speaker of Italian, she has 
taught Latin, Greek, and French. She is 
he 37th winner of the award, which was 
stablished with funds bequeathed to Phi 
eta Kappa in the will of Isabelle Stone. 
In 1986, the Sibley Fellowship, which car­

ries a $7,000 stipend, will be offered for studies 
in French language or literature. Candidates 
must be unmarried women between 25 and 35 
years of age who hold the doctorate or who 
have fulfilled all the requirements for the doc­
torate except the dissertation. They must be 
planning to devote full-time work to research 
during the fellowship year that begins Sep­
tember 1, 1986. 
Further information and application forms 

may be obtained by writing to the Sibley Fel­
lowship Committee, Phi Beta Kappa, 1811 Q 
Street, N.W., Washington, DC 20009. 

Some Reflections of a Key-bearing Traveler 

By Elspeth Rostow 

I N A WAY, m y assignment as a Visiting 
Scholar began in September 1983 

when I stood in Fukui, Japan, before a 
cenotaph commemorating the life and 
death of Taro Kusakabe, probably the 
first Japanese member of Phi Beta 
Kappa. Ties between Fukui and New 
Brunswick, New Jersey, blossomed into a 
city-to-city relationship in consequence 
of the fact that Kusakabe had graduated 
from Rutgers around 1870. Although, in 
the words of my hosts, Kusakabe "regret­
fully passed away at the age of 26 by his 
hard study and severe life in [a] foreign 
land," William Eliot Griffis, an Ameri­
can who had befriended Kusakabe, went 
to Japan as a tribute to his friend and 
remained there to teach until his own 
death many years later. In the city of 
Fukui, a Phi Beta Kappa key opens many 
doors. 
How did I happen to be in Fukui? Ask 

USIA and the Fulbright Program. From 
July 1983 to July 1984, my husband and I 
traveled through 34 countries, visited 
roughly 115 cities, and gave some 220 
talks and lectures. Two months after re­
turning home, I embarked upon my wan­
derings as a Phi Beta Kappa Visiting 
Scholar. Several of my friends suggested 
that I must be mad. 
At least from my point of view, an 

assignment as a Scholar is both de­
lightful and enlightening. In one sense I 
am adding new countries—in the classic 

sense of terrae incognitae—to last year's 
list. As a Manhattan-born, East Coast 
type, transported to Texas 16 years ago, I 
find each new campus a revelation. 

Good Scholarship Nationwide 

This exercise in secular circuit-riding 
has suggested several conclusions. The 
first is that we have a level of nationally 
distributed scholarship unrealized a gen­
eration or two ago. The departments with 
which I tend to deal—history, political 
science, econom­
ics—not only 
have excellent 
and largely sim­
ilar curricula, 
but also develop 
able research­
ers and good 
teachers. In fact, 
some smaller 
colleges that em­
phasize teaching 
may well out do 
their larger 
counterparts in 
the classroom. 
It is easy to believe, if you find yourself 

in a well-ivied citadel of learning, that 
you are surrounded by the Happy Few, 
and that the world beyond is populated 
by Yahoos. Not so. I probably was guilty 
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Triennial Council to Meet in Baltimore, Oct. 31-Nov. 3 

The 34th triennial Council of the 
United Chapters of Phi Beta Kappa will 
meet this fall from October 31 to Novem­
ber 3 in Baltimore, Maryland. A high­
light of the national meeting will be the 
presentation of the Phi Beta Kappa Award 
for Distinguished Service to the Humani­
ties to Robert M. Lumiansky, former 
president of the American Council of 
Learned Societies and past president of 
the United Chapters of Phi Beta Kappa. 
The award will be presented at the Coun­
cil banquet on November 2 at the Hyatt 
"Regency Hotel in Baltimore. 

As the legislative body of the United 
Chapters, the Council will consider and 
vote on the Senate's recommendations 

Robert M. 
Lumiansky 

for the establishment of five new chap­
ters and will elect officers and senators 
for the coming triennium. Nominated for 
president of the United Chapters is 

Norman F. Ramsey, Higgins Professor of 
Physics at Harvard University and cur­
rently vice president of the United Chap­
ters and chairman of the Phi Beta Kappa 
Foundation. The nominee for vice presi­
dent is Otis A. Singletary, president of 
the University of Kentucky and cur­
rently a member of the Senate's Execu­
tive Committee. Eight senators at large 
and four district senators will be elected 
for six-year terms. 
Although the voting members of the 

Council are the chapter and association 
delegates, any member of Phi Beta 
Kappa is welcome to attend the Council 
meeting. Members wishing to attend as 
nondelegates may receive information 
from the United Chapters, 1811 Q Street, 
N W , Washington, D C 20009. 



THE FIERY FALL AND INCREDIBLE RISE OF LIBERAL EDUCATION 
by Wallace A. Russell 

This article is taken from a Phi Beta 
Kappa initiation speech delivered this 
spring at Wake Forest University. 

THIS is A particularly propitious time 
to be welcoming new members into 

Phi Beta Kappa, this most venerable and 
venerated of scholastic honorary socie­
ties. Throughout the turbulent history of 
this country, this organization has sym­
bolized devotion to the enlightening, en­
nobling, and enriching consequences of 
education at its best. 
There have been times in the recent 

past when new members of Phi Beta 
Kappa were welcomed in the same way 
that new recruits were accepted into 
General Washington's battered army at 
Valley Forge. The smart money said that 
our cause was doomed. It took courage to 
be labeled a "liberal arts type." However, 
liberal education appears to be on the 
verge of an unexpected resurgence. Out 
of the ashes of the educational world1 an 
implausible phoenix may be about to 
arise. 

The Alleged Demise of the 
Liberal Ideal 

What happened to produce the ashes 
from which this incredible phoenix may 
be arising? The fire was ignited, I believe, 
by the higher education community it­
self. In the years following World War II 
there was a movement toward special­
ized training for academic professionals. 
It produced the phenomenon of professors 
who knew more and more about less and 
less; they could succeed by publishing 
widely on narrower and narrower sub­
jects. 

In that climate undergraduate educa­
tion suffered. Many professors viewed it 
at best as a recruiting ground for bright 
students who might become specialized 
duplicates of themselves. The breadth 
dimension of the baccalaureate was ig­
nored or given merely formal recognition 
in so-called distribution requirements, 
which allowed virtually random selec­
tion of diverse courses in loosely defined 
subject matter domains. Somehow these 
courses were supposed to coalesce in the 
mind of each student to generate an in­
tegrated perception of the overall struc­
ture of the great world of knowledge. 
Not surprisingly, there was a strong 

reaction against this sort of academic 
irresponsibility among students them­
selves in the activist years of the late 
1960s and early 1970s. They demanded 
that their education speak to their own 
"felt needs." For a brief period during the 

Vietnam era these "felt needs" had to do 
with saving the world, which they saw as 
crumbling around them. They shouted 
for "relevance." As job markets tight­
ened, however, they called shrilly for 
merely vocational preparation. It became 
popular to assert that economic success 
was the sole purpose of a college educa­
tion. 
Caroline Bird's book The Case Against 

College put forth an economic analysis of 
the costs and benefits of college that was 
assumed to exhaust the arguments for 
and against advanced education. Many 
students, parents, and even professors 
accepted this analysis, and it has become 
rampant among us. In fact, it seems al­

most a heresy these days to suggest that 
money is not the ultimate value. 
In a recent article, Barbara Ehrenreich 

says she has found today's colleges so 
efficient in adhering to Caroline Bird's 
economic analysis that she would do any­
thing to keep her kids from going to col­
lege. She writes, "When college turns a 
decent kid into a money-grubbing prep-
pie, it's time to cut off its funds." But she 
is a voice in the wilderness. The hordes 
who see college in terms of a purely eco­
nomic investment deserve a name; I call 
them "the new philistines." They have 
been major contributors to the fall of lib­
eral education. 
Philistinism, old and new, means blind 

conventionalism—for example, to see 
scholarship only in term of its applicabil­
ity to the existing economy. Philistinism 
also means devotion to low aims—for ex­
ample, to trivialize the world of intellec­
tual effort by reducing it to its current 
serviceability. In the dictionary, a philis-
tine is defined as an ignorant, narrow-
minded person, devoid of culture and 
indifferent to art. The ideal of liberal 
education is essentially the opposite. 
Another contributor to the fire that 

consumed liberal education was the 
"back to basics" movement, which 
emerged in response to the recognition 
that our precollege educational system 
often failed to provide students with the 
fundamental skills necessary to carry out 
the tasks of a complex technological so-

Wallace A. Russell is dean of the 
College of Social and Behavioral 
Sciences, University of South Flor­
ida, Tampa. 

The primary evidence for a possible 
resurgence of liberal education lies in the 
content of three recent, highly publi­
cized, national reports dealing with the 
status of higher education. Each is criti­
cal of much that has characterized the 
undergraduate curriculum in recent 
years. Each offers a prescription for ac­
tion, and each emphasizes a theme that 
bodes well for liberal education. 
The first report, "Involvement in 

Learning," was submitted just last Oc­
tober to the then secretary of education, 
Terrel H. Bell, by the National Institute 
of Education. It clearly stated these bases 
for concern about undergraduate educa­
tion: i 

• An increasing number of under-' 
graduates are majoring in narrow 
specialties. 

For a generation, educators 
have been engrossed in 
teaching students things to 
do. We have almost forgotten 
that doing is a product of 
being. In the end, action is 
determined by what you are. 

ciety. How can Johnny succeed if he can­
not read? How can new engineers get 
promoted if they cannot write a gram­
matically correct sentence? How can any­
one work in a computerized world if he or 
she doesn't know basic mathematics? 
The criticism was fair enough, but as 
university resources were poured into 
remedial education, there was less and 
less emphasis on the higher goals of lib­
eral education. I 
N o w our new philistines are beginning 

to realize that they need more than greed 
and a degree even to climb the corporate 
ladder. Even the "back to basics" faction 
is finding that the three R's are not in 
themselves sufficient; those reading, writ­
ing, and figuring skills must be used in 
conjunction with critical analysis, logical 
thinking, and, yes, even creative insight. 
These are good omens. 

Three Reports 

2 THE KEY REPORTER 



• The proportion of bachelor's de­
grees awarded in arts and sciences, 
as opposed to vocational programs, 
fell from one-half to almost one-
third in a little more than a decade. 

•
• Students have abandoned the tra­

ditional liberal arts and sciences in 
large numbers. 

• Accreditation standards for under­
graduate professional programs 
present barriers to liberal learning. 
One association, for example, pre­
scribed 80 percent of a student's 
work within its professional field. 

This report marked the end of the long 
swing of the educational pendulum to­
ward increased emphasis on specialized 
professional training. It recommended 
that all bachelor's degree recipients 
should have at least two full years of 
liberal education, and it boldly acknowl­
edged that this would, in most profes­
sional fields, require extending under­
graduate programs beyond the normal 
four years. It urged the expansion and 
reinstatement of liberal education to en­
sure the integration of knowledge from 
various disciplines, and it urged direct 
attention in the curriculum not only to 
subject matter but also to the develop­
ment of capacities for analysis, problem 
solving, and synthesis. All this would 
require, it said, far more active in­
volvement of students in the learning 
process. It further suggested that serious 
efforts be made to assess the effectiveness 

^^^with which the goals were actually met. 

["Involvement in Learning"] 
marked the end of the long 
swing of the educational 
pendulum toward increased 
emphasis on specialized 
professional training. 

Hardly had "Involvement in Learning" 
been released when William J. Bennett, 
who was shortly to succeed Bell as secre­
tary of education, penned the second re­
port designed to invoke the reincarnation 
of the old liberal ideal. He wrote from his 
post as chairman of the National Endow­
ment for the Humanities. This report, 
titled "To Reclaim a Legacy," under­
standably emphasized the centrality of 
the humanities in higher education. Ben­
nett, too, stressed the need for balance in 
the curriculum, and he deplored exces­
sive concentration and narrow depart­
mentalism. 
Bennett recalled that liberal education 

should serve as a vehicle for acquainting 
students with our great heritage as civi-

•

lized human beings. He called for reiden-

tification with the roots of our society. W e 
are the inheritors of Western civilization, 
and American students need an under-
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standing of its origins, an acquaintance 
with its masterworks, and a knowledge of 
its significant ideas and debates, in­
cluding those in science and technology. 
Beyond that, he held, there must be more 
than a superficial knowledge of non-
Western culture, and there must be pro­
ficiency in a foreign language. 
The third invocation for the phoenix of 

liberal education to rise up appeared as 
the result of a project released in Febru­
ary by the Association of American Col­
leges, which found the undergraduate 
curriculum in disarray and called for a 
restoration of its former coherence and 
integrity. Its report, "Integrity in the 
College Curriculum," proposed to re­
structure undergraduate education 
around nine basic intellectual, aesthetic, 
and philosophic experiences, including 
these: 
• Basic literacy in language and 
numbers 

• Abstract thinking and critical 
analysis 

• Acquaintance with science 
• Capacity for moral choice 
• Sensitivity to art 
• Multicultural experience 
• Study in depth sufficient to know 
the "joy of mastering" a complex 
structure of knowledge. 

The report called for a revived sense of 
responsibility by the faculty as a whole 
for the curriculum as a whole. It rec­
ognized that the liberal objectives of un­
dergraduate education must be met in 
various ways in different institutions. It 
did not seek to prescribe how the objec­
tives should be met; rather it stressed 
acquaintance with the methods and pro­
cesses of knowing and the modes of access 
to understanding and judgment that 
should inform all study. 

What Next? 
Where do these three reports leave us? 
In themselves, of course, they change 
nothing, but they cannot be ignored. The 
context of their release from the highest 
levels of the educational establishment, 
the nationwide publicity surrounding 
them, the common concerns they express 
—all force us to attend to them. They 
have changed the universe of discourse in 
higher education. 

Key words in the titles suggest new 
dominant themes: involvement, legacy, 
integrity. If students have been passive 
rather than active in the learning proc­
ess, they are called upon to become 
involved. If faculty have not given ap­
propriate attention to the undergraduate 
experience, they are on notice to reorient 
their thinking. If we have failed to pass 
on the legacy of human culture that is the 
essence of civilized life, we are reminded 
of our purpose. If our courses and cur­
riculum have become disorganized, we 

are urged to restore their coherence and 

integrity. 
These themes are precisely consonant 

with the historic purposes of Phi Beta 
Kappa. The recommendations in the re­
ports call for a radical shift in the 
prevailing popular conceptions of the 
purposes of the educational enterprise. 
Their analysis is not the tired economic 
one centered on how much money you can 
make by "investing" in a college edu­
cation. It is not about what specifically 
you will do following graduation. It is 

It will take more than three 
national reports to spur our 
jaded and overspecialized 

professors to a sincere 
commitment to the totality of an 
undergraduate liberal 
education. . . . 

gratifyingly about what an educated per­
son should be. It seeks to define the kind 
of person you can be when you have expe­
rienced what college at its best can offer. 
This is where the emphasis should have 

been all along. Liberal education is about 
being and becoming. It is learning what 
you are in the fullest sense and becoming 
what you can be as an educated person. 
The word "education" means "to lead 
from." An educated person is one who has 
been led out of strife and ignorance to a 
more abundant life. An educated person 
has been liberated from the blinders of 
provincialism and the limitations of 
thoughtlessness, and has become a more 
complete being—an autonomous person 
capable of choosing wisely what to do in 
the world. In the words of one of the 
reports, the baccalaureate experience 
provides "an opportunity for a student to 
establish a style and a certain kind of 
bravery in the presence of the uncertain 
and the unknown." 
For a generation, educators have been 

engrossed in teaching students things to 
do. W e have almost forgotten that doing 
is a product of being. In the end, action is 
determined by what you are. The proper 
concern of education is the kind of person 
you are as a consequence of that edu­
cation. If you are a wise and good person, 
you will do well. These reports remind us 
of that basic truth. 
But change does not come easily to 

education. A cynic could say that the call 
for revolution itself is not well motivated 
and that, even if it were, the necessary 
conditions to produce change are simply 
not in place. Could these reports be sim­
ply a masked conservative appeal for a 
nostalgic return of the "good old days" of 
a 19th-century gentleman's educational 
system for an elitist few? Critics have 
suggested, for example, that, to qualify 


